Revue

SCIENCES,
Humame

Vol 31, n°2, Juin 2020- pp 925-940

Diglossic switching by the Pre-school Children. The Case of

‘Dib Tahar’ Primary School

Received: 29/11/2019 ; Accepted: 24/02/2020

Abstract

The present study aims at investigating children’s switching between
Modern Standard Arabic and Algerian Arabic. To reach this aim, an
ethnographic approach is followed with pre-school children aging six
years old at ‘Dib Tahar” primary school at Elkroub, Constantine- Algeria.
It is based on triangulation: participant observation, recordings, and an
interview with the teacher of the sample. The results reveal that pre-
school children do switch between the varieties of Arabic in the class and
they may deviate from the standard pronunciation of the Algerian words
to express themselves. Intra-word switching is very common in their
speeches.Further, Children’s switching is rule-governed. The results
obtained challenge Ferguson’s definition of diglossia and call for
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reconsidering the separation of its domains.
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Résumé

La présente étude vise a examiner I alternance
entre I’arabe moderne standard et le dialete
algérien. Pour atteindre cet objectif, une approche
ethnographique est suivie avec les enfants d’age
préscolaire de six ans a I’école primaire « Dib
Tahar » a Elkroub, Constantine, Algérie. Cette
approche est basée sur la triangulation suivante:
observation des participants, enregistrements, et
un entretien avec  I’enseignant de
I’échantillon. Les résultats révélent que les
enfants d’age préscolaire ont effectivement
tendance a faire I’alternance entre les différents
variétés d’arabe dans la classe et a s’écarter de la
prononciation standard des mots algériens pour
s’exprimer. L’alternance interne des mots est
tres courante dans leurs discours, de plus, les
transitions sont régis par des réegles. Les résultats
obtenus remettent en question la définition de
Ferguson de la diglossie et appellent a
reconsidérer la séparation des domaines.

Mots clés arabe algérien, altérnance codique,
diglossie, alternance diglossique, arabe standard
moderne.
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Introduction

Algeria, as a vast country, is a fertile terrain for any sociolinguistic research
because of its linguistic diversity. There are three languages at a play: Arabic, French,
and Tamazight. When these languages get into contact, they may result in many
phenomena such as bilingualism, diglossia, code-switching. These language behaviours
are worthy to be studied.

For a long time, researchers have shown a strong interest in code-switching
and many types of research have been carried out on this language behaviour that is
inevitable in the bilingual and multilingual speech communities. This phenomenon
used to be considered as a language deficiency on the part of the speaker and to be
evidence of his inability to separate the two systems. However, recently researchers no
longer view code switching negatively, but they believe that it is a speaking style that
fulfills social and pragmatic functions. This fact shows the speakers’ mastery of the
two languages.

Most of the studies are all centered around adults’ code-switching. However,
some other studies are directed towards children's code-switching. This phenomenon
has been investigated from the psycholinguistic and the sociolinguistic points of view
in addition to studies of language acquisition.

1- Theoretical Framework

The present study is about diglossic switching by primary school children. It,
therefore, aims at investigating the phenomenon of code switching between varieties of
the same language, that is, between Modern Standard Arabic (MSA) and Algerian
Arabic (AA) in the conversation of primary school children.

The study is multifaceted. First, it seeks to understand the mechanisms of
code-switching and how children mix varieties of the same language. Second, the study
is carried out to see the situations when children switch from one code to another and
whether the type of interlocutors influences the switching. Finally, the study is also
concerned with identifying the functions of code-switching in conversations of
children.

The present study seeks to answer the following questions:
» Is code switching necessary and more conducive to higher levels of learning?
» Do children need to switch to Algerian Arabic only to fill a lexical gap?
» What are the functions of code-switching in the children's conversation?

Definition of Code Switching

Code switching® is one of the phenomena resulting from language contact. This
language behaviour was considered, for a long time, as a language deficiency and the
speakers’ inability to separate the two systems. It has been misinterpreted and
considered as a lack of competence in one or two languages by bilingual speakers.

The simplest definition is the one suggested by Milroy and Muysken (1995, p.7)
when they defined code switching ( hereafter CS) as “the alternative use by bilinguals
of two or more languages in the same conversation” (as cited in Cantone, 2007, p.56).
Yet, Cantone (2007) has criticized this definition as being a descriptive statement since
it limits code switching. Bloomer, Griffths, & Merrison (2005) considered code-
switching as being the use of two different languages within the same conversation and
these languages remain separate while in code mixing two languages are merged
together. Further, Bullock and Toribio (2009) defined code switching as “ the ability on
the part of bilinguals to alternate effortlessly between their two languages.” (p.1).
Haugen claimed that “Theintroduction of elements from one language into the other
means merely analteration of the second language, not a mixture of the two” (1950,
p.211; as cited in Gardner-chloros, 2009, p. 9). That is, the insertion of language
elements in a language is considered as an alternation of the second language and not a
mixture.

Some other researchers suggested more flexible definitions of CS.Gardner-
chloros (2009) referred to CS as “the use of several languages or dialects in the same
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conversation or sentence by bilingual people. It affects practically everyone who is in
contactwith more than one language or dialect, to a greater or lesser extent.” (Gardner-
chloros, 2009, p. 4). According to this definition, CS occurs between languages and
dialects.

Myers-Scotton (2006) suggested a general definition of code switching when
she said that it is “the use of two language varieties in the same conversation.”(p.239).
Muyers-scotton’s definitionof CS is more flexible and does not limit CS to switching
between languages, but it extends it to be even between varieties.

1.1. Types of Code Switching
There are many classifications of CS: situational/ metaphorical CS, international/
insertional CS, and intrasentational/ intersentational CS.Poplack ‘s (1980) classification

CS as inter-sentential and intra-sentential is to be used in this study

Myers-Scotton stated that intersentatial CS “involves switches from one
language to the other betweensentences: a whole sentence (or more than one sentence)
is produced entirely in onelanguage before there is a switch to the other language(s) in
use in the conversation” (1993, pp.3-4; as it is cited in Ahmed Othman, 2006, p. 42).
Therefore, intersentential CS occurs between sentences where one sentence is in one
language while the second sentence in another language. Intra-sentential switching

happens within the sentence boundaries.

1.2. Grammatical Constraints on Code Switching
To study the structure of CS, there are many theories such as Matrix Frame
Language Model proposed by Poplack' theory (1980) and Myers-Scotton (1993)

1.2.1. Poplack’s Equivalence and Free Mopheme Constraints

Poplack (1980), working on Spanish/ English code switching in the Puerto
Rican society, suggested two grammatical constraints on code switching: Equivalence
Constraints and Free Morpheme Constraints

1.2.1.1.  Equivalence Constraints

According to this model, the switching will occur only if the surface structures of
both languages are equivalent. When the two languages share the same surface
structure, the syntactic rules of the two languages would not be violated. In this
respect, MacSwan (2009,p.311) mentioned that equivalence constraint (henceforth EC)
happened when : “codes will tend to be switched at points where the surface structures
of the languages map onto each other”

1.2.1.2.  Free-Morpheme Constraints

Free morpheme constraints (abbreviated as FMC)maintained that: “codes may
be switched after any constituent in discourse provided that constituent is not a bound
morpheme” (Poplack, 1980, pp.585-6; as cited in Muysken, 2000, p. 14). This indicates
that switching before and after the bound morpheme® is not allowed (Muysken, 2000).
This switching would only be possible -between a bound morpheme and a lexical form-
only if the lexical morpheme will undergo phonological integration into the language
of the bound morpheme.

1.3. Diglossic switching

As defined earlier, CS can occur between genetically unrelated languages or
between varieties of the same language. When the switching happens between different
varieties of the same language, it is called ‘diglossic code switching’ or simply
‘diglossic switching’. It is called so because the switching, here, occurs in a diglossic
situation, that is, between high low varieties.Sayahi (2014) defined diglossic switching
as “the act of juxtaposing the H and the L varieties of the same historical language
during a communicative event” (p.80).
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1.4. Functions of Diglossic Switching

Diglossic switching is used to fulfill particular functions. Bassiouney(2009)
mentioned that "diglossic switching as part of code switching has one significant
characteristic: “it is used? as a linguistic device to create an effect on the listener or
audience” (p.280). It can be used as a useful strategy and a “tool for understanding and
clarifying meaning” (Reyes, 2004,; Ervin-Tripp & Reyes, 2005; as cited in Reyes &
Moll, 2008, p. 150). However, Sometimes switching to vernacular occurs consciously
and naturally and even the effort to be constant in MSA is a bit conscious (Sayahi,
2014)

1.5. Diglossic Code Switching in Classroom

There are a great number of studies on code switching since it can happen in
different settings whether formal or informal. It has been even investigated in the
classroom when it is used by teachers and leaners.

However, according to Kamwangamalu (2010), the connection between CS
and diglossia in classroom situation has been rarely investigated. Kamwangamalu
(2010) aserted that diglossic CS “constitutes a fertile area for further research”(p.120)
and that the definition of diglossia needs reconsideration “for modern language
practices in multilingual communities aroud the world are at odds with the premise on
which diglossia is based, namely, strict functional compartmentalization of languages”
(p.121).

The present work is designed to shed light on this type of switching which is
diglossic CS in the classroom and the forthcoming chapters are going to deal with this
widespread sociolinguistic phenomenon in Algerian primary schools.

2. Research Methodology
2.1. Research design

2.1.1. Population and Sampling

The population consists of children of preparatory level. Generally, these
children attend preschool classes at the Algerian primary school.

Random sampling is followed. One primary school “Tahar Dib” in Elkhroub,
constantine is randomly selected. This primary school contains only one preparatory
class. Since the aim of this research is not to generalize the results and since the work is
qualitative in nature, one class is sufficient to conduct the research.The sample consists
of twenty four (24 ) pupils; eleven (11 ) boys and (13) girls.

2.1.2. Means of Gathering Data

The present research aims at investigating the use of code switching between
Modern Standard Arabic and Algerian Arabic by Algerian pre-school learners. The
study is qualitative aiming at describing this sociolinguistic phenomenon. An
ethnographic method is adopted. It is based on triangulation consisting of: participant
observation hand in hand with recodings, and an interview with the teacher of the pre-
school class. Some techniques are used to collect data such as: recordings,
transcriptions, and field notes. When transcribing, the international phonetic alphabets
(IPA) is used in addition to some conventions for Arabic sounds.

2.2. Data Analysis

2.2.1. Participant Observation

The first technique used to collect ethnographic data is called ‘participant
observation’. Using this technique, the researcher takes part in the class and joins the
group for a long period of time. The researcher has been introduced to the class by the
teacher. The researcher’s role is to be a participant and an observer. Her task is to enter
the children’s world and participate in their daily activities and at the same time
observe all their behaviours and record them.
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On the 30th November 2017, the researcher started the observation. The data
obtained from the participant observation hand in hand with audio recordings are to be
analysed. For the analysis of the recordings, emphasis is put on the following points:
the structure of the mixed sentences, motivations to CS, functions to CS, and the type
of the switched sentences. Further, in studying the syntactic constraints on CS, the data
is going to be analysed in the light of Matrix Language Framework (MLF). Moshref
(2013) pointed out that Bassiouney (2006; as cited in Moshref, 2013) believed that
MLF is the most appropriate model to study and examine MSA and dialectal Arabic
(henceforth DA) switching in the belief that this model does not depend on the linear
order nor on any theory of grammar.

Session one
Date: 6-12-2017 Time: 13:30-13:50 Length of the activity:20mn
Topic:milk and its derivative Participants’ number:18 boys:8 girls:10

This session took place in the evening. The learners had already seen some
food types with their teacher in the morning. The researcher asked the teacher to talk
with their learners about milk products to see whether they were still switching to AA
or they had acquired all the necessary words to be used when speaking MSA.

The learners take turn to talk about dairy products, and each time the teacher
corrects them, they keep using the same words despite their teacher’s correction. Here
are some examples:

The pupil: ?ezzubbda ?2eptsiswis ?elsubn®
The butter,yogurt,cheese
The teacher: wemnin ja?ti: ?elhali:b
And what is the source of milk?
The pupil: j3ma men ?elbaqara
It comes from the cow

According to the learner’s answers, the Matrix Language is MSA and the child
switched to AA when he had a lexical gap. For instance, the learner could not find the
equivalent of the word ‘yogurt’ in MSA. He used the word from AA, and he attached
the definite article /2el/ the /I/ was omitted. The AA word /ptiswis/ which is a borrowed
word from French ‘petit suisse’ and which is used by Algerians to mean ‘yogurt’, has
undergone a phonological adaptation.

In the second situation, when the teacher asked the question using AA as a
matrix language, the learner replied by using AA a matrix language, too. Yet, the kid
switched to MSA when he named ‘the cow’ as a source of milk. Possibly, the learner
wanted to show his teacher that he knew the word in MSA.

Then, the teacher asked the learners about the names of all the food presented
in the picture in MSA. she wanted them to list all the products that were from milk
origin.

The teacher: fkun It nod® jsemilimuftaqa:t ?elhali:b
who can name dairy products
The pupil: muftaqa:t ?elhali:b hia ?ezzubda ?2eptsiswis
Dairy products are: butter, yogurt,
?elfurmadz ?elkafir ?eja?uyt
cheese, luncheon yogurt

According to the above example, the pupil started listing the dairy products
using MSA as a ML. Even though they had already dealt with them, the kid kept
switching to AA. In these examples, there are intra-sentential CS since they had
switched from MSA to AA and some of the content words were from AA. There
arealso examples of intra-word switching® such as the words /2eptsiswis®/ which has
already been explained and the word /?eja?uyt /. The latter repesents an intra-word
switching since the system bound morpheme is from MSA and the content word is
from AA. Further, the word /?elfurmad3®/ is again an example of intra-word switching
where the system bound morpheme is from MSA /2el/ which is the definite article and
the content word /furmad3/ from AA and its equivalent in MSA would be /?eldzuban/.
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Therefore, based on the analysis of the previously stated examples, it can be
hypothezysed that when the children did not find the right word in MSA, intra-word
switching would occur where the system bound morpheme would be from MSA and the
content morpheme would be from AA.

Session Two
Date: 14-12-2017 Time: 8:30-9:30 Length of the activity: 20mn
Topic: colours and features Participants’ number:24 boys:11 qirls:13

The teacher started the lesson by reviewing the different colours. She asked
them using MSA about the classroom objects and their colours using MSA. The
learners took turn to answer her.

The teacher : man jastat‘i:¢ was‘f €elqism wa 29lmadrasa
Who can describe the classroom and the school?
The pupil: 2essabu:ra baid‘a:? wa 2elmiSt’af ?ekhal
The board is white and the coat is black

In this passage, the teacher wanted her learners to describe the different
objects in the class and their colours. Her question was asked in MSA. The first learner
answered her using MSA and he switched to AA when he missed the colour word
‘black’ by saying /?ekhal/. Here the child has attached the MSA system bound
morpheme to the AA content word/khal/.

In the following situation, the teacher asked the learners to describe their
homes (the question was asked in AA exclusively)

Teacher:  [kun jaqder jews‘afolna daru

Who can describe his/her home?
The pupil 2: Sandna darwznan wkamn tsant matfobaywa hama:m wos‘alu
We have a home and a garden and we have also a kitchen and a bathroom and a
reception room.

The learners felt comfortable when using AA because the teacher had already
used it.When the teacher had used AA, the pupil answered her in AA and switched to
MSA because she knew the word. The ML is AA and the child listed all what she has
at home using AA and switching to MSA when words are already known to her. In her
answer, the pupil used the word/s‘alu/. This word is used by Algerians and is the only
word used to mean the reception room. However, it is a borrowed word from French
/sald/ and it has been integrated in AA. This loan word has undergone phonological
changes to become /salu/. It is worth mentioning that the word /dar/ is considered an
AA word because ofthe rolling feature of the /r/: in MSA it would be pronounced
as/da:r/ and in AA /da:r/.

It can be hypothesized that when the children used AA as a matrix
language,they would switch to MSA to show his/her interlocutor their knowledge of
MSA.
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Session Three
Date: 22-2-2018  Time:9:00-9:30 Length of the activity:25mn
Topic: Hospital/polyclinic uses Participants’ number: 21boys: 11 girls:10
In this session, the teacher presents some pictures on the board:
hospital,polyclinic, nurse and doctor. The teacher uses MSA as follows:

1-  The teacher: Sindama jamrad* 2el?msa:n ?1la: ?ajna jadhab
When the person gets ill, where does he go?

P1l:21la: 2olmustaffa:

To the hospital

2- The teacher: wa[ mafnatsoha ?elmustaffa:

What does hospital mean?

P2: mafnatu maka:n ndawrw fih

it means a place where we can treat
The teacher: huwa maka:n nadehabu ?1lajhr fi: ?elmarad*

Itis a place we go to it when we are ill

The teacher kept asking questions using both MSA and AA. The first question
the teacher asked was in MSA and most of the learners could reply her in MSA. The
first question the teacher asked was in MSA and the child relpied in MSA.In the second
question, however, the teacher used MSA and when she felt that she was not
understood she reformulated her question using AA. She switched only to MSA for the
content word /2elmustaffa:/. The learner, on her part, answered the teacher using AA
as a ML and she switched to MSA only for the word /maka:n/ ‘a place’ and its
equivalent in AA is /blas‘a/ which means that the kid already knew that word . That kid
used to answer most of the teacher’s questions in AA. This indicates her lack of
mastery of MSA and because “ although the standard and dialectal codes are actively
interacting all the time, the collogial language remains more dominant in formulating
utterances” (Moshref, 2013, p. 11)Then, the teacher repeated what the kid said and she
used MSA in order to show the pupil how this idea could be said in MSA.

When the teacher asked them to tell their stories when they got ill, they said:

The teacher: men mimmkum marid®a jahki: ma:da: faSala
who among you got ill tell us what did you do?

P1: marid‘tu frali baba ?eddawa:? min Sind s‘ajdalija s 19afits wo [Tibts 2eddwa:?
I got ill my father bought me the drug from the pharmacy | had dinnerand I drunk the
drug
P2: 2ayadani:?abr: ?1la: 2elmustaws®af qalebnr ?et‘t’abri:b wa ?eSta:ni: dwawi
My father took me to the polyclinic the doctor examined me and he had given me the
drug

When the learners were asked to tell what happened when they got ill, most of
them wanted to reply using MSA especially because their teacher asked the question in
that code. The first learner answered the question in an utterance that contains diglossic
switching. It is an intersentential switching where the kid alternated the use of MSA
and AA between the clauses. In the first clause, the child used MSA while the second
clause is an example of intrasentential switching. Both of the subject and the verb are
in AA and the system morphemes and the object are in MSA. According to the MLF
and since it is difficult to decide which is the ML and the embbeded (EL),
Bassiouney(2006) suggested to rely on the relative counts of MSA and AA
morphemes. She argued: “it is not very easy to come up with one ML, since it is
sometimes difficult to decide which code is being used in the first place”. Thus, the ML
is the MSA since two system morphemes and a content morpheme are from MSA.

The second pupil also used intersentential and intrasentential switchings in his
utterance. The first clause was in MSA while the second was a mixing clause in which
he used AA as a ML and he switched to MSA for the word /?at‘tabr:b/. In the third
clause,however, the child used MSA as a ML and switched to AA since he did not
know the equivalent of the word in MSA.The sentence is a cocktail of the two codes:
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most content morphemes that are unknown for them are said in AA. The word /dwaw1/
is neither AA nor MSA and the same could be said for the word /ts 19afit/. Yet, these
words are mispronounced and they represent instances of deviation from the
pronunciation of AA words.
Therefore, according to the already examined examples, it can be hypothesized
that:
» When the kids did not find the appropriate word in MSA, they would deviate
from the standard pronunciation of the word.
» When the kids used AA as ML and switched to AA, they would do so to show
their interlocutors their knowledge of MSA

Session Four
Date: 11-4-2018 Time:10:10- 30:10 Length of the activity:25mn
Topic:Oral expression description of spring season
Participants’ number:19boys:07 girls:12

The teacher posted two pictures on the board and asked the learners about
them (to describe the pictures). One of the children answered as follows:

P1: fi: faslu Serrabi:Su ?elbardu da:fi?
In spring, the cold is warm
?eSufbu bisa*a:t'un ?2aydfar
The grass is a green carpet
29ssamfu dafia
The sun is worm
2el2at'fa:lu jayt‘ifu:na ?el?azha:r

Children kidnap flowers
?ana 2uhibu fasla ?errabi:¢
I like spring season

Most of the sentences produced by the learner were in MSA. There was only
one instance when the kid wanted to decribe the sun and she used the adjective ‘warm’
in AA/dafia/ instead of using MSA word/da:fi?a/ . This can be explained by the fact
that he did not know the equivalent in MSA. In addition, there were two instances
where the kid mispronounced words.The first example when the child mispronounced
the word ‘sun’ /2assamfu/ and it should be pronouncedas /2affamsu/. This could be
explained as mispronunciation/2essamfu/. Further, Algerians especially in Constantine
say /?assemf/.The second example, when the children said that ‘children kidnap
flowers’; the verb/jaytsifu:na/ wasnot the right verb to mean “pick’. The child could
have said instead “/jaqt‘ifu:na/. In this example, the child used a word from AA and
conjugated it as if it was a MSA word. By doing so, he attached bound/ system
morphemes from MSA to an AA verb.

The teacher continued asking the learners to describe seasons.

the teacher: Sindama: jantahr: fasflu ?2arrbi:§ ma:oa: ja?t:
when spring ends, what is the next season?
P1: ja?t: fas‘l 2es‘s‘ajf
It arrives summer
the teacher: ma:da: jahduOu fi: fas‘l ?es‘ssajf
what happens in summer?
P2: fi: fasfl 2asfsfajf 2elzaw Syun jayl
In summer holiday, the wheather is very hot
nadhabu nasbah fi: 2elbahr
we go to swim in the sea
the teacher:fi: fas’l ?errab:§ jabda 13aw jwelr sa:ym
In spring, the wheather startsto be hot

In this example, the teacher asked the question in MSA and the learners
answered the question using the same code. The first kid did not switch to AA that
indicated his competence in MSA. When the teacher asked the second kid to describe
what happened in summer, he switched to AA and he said /syun jayly/. The kid wanted
to describe summer temperature and he meant that ‘it is very hot’. Therefore, he
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switched to AA because he could not express his ideas in MSA. When the learner had
used the adjective/jayl/ meaning ‘boiling’, this was not a mistake but an adjective used
in dialectal Arabic to mean “very hot’. However, if the child wanted to use MSA, he
could say instead /sa:ym3idan/ .

the teacher: fi: fas‘l 2orrabr:§€ wa/ jes‘ra
In spring, what happens?
P1: fi: fasl ?29orrabi:€ 29ffamsu mufriqa ?el?amtfa:ru tsusqit®
In spring, the sun is shining the rain falls
P2: fi: fas’l ?orrabr:{ ?elzawu 3zami:l ?el?at‘fa:l jaruhu lilyaba
In spring, the wheather is nice children go to the forest

According to the above examples, when the teacher spoke to her learners, she
switched to AA. The first learner answered her using MSA and he tried to describe
spring using MSA exclusively. Yet, he said /tsusqit’/ meaning ‘falls’. That word was
mispronounced and the child should say /tasqut®/. This could be due to his unability to
find the exact word in MSA. The second child, however, used intersentential and
intrasentential switching when answering the teacher’s question. The first clause is in
MSA. The second clause contains switching from AA to MSA. The ML is AA since
system morphemes are from AA and the child switches to MSA for the word
[?el?at*fa:l/. The word /lilyaba/ is composed of the system bound morpheme /lv/ ‘to’
and in MSA is /1la:/. The word /lyaba/ is a neutral morpheme because it exists in both
codes and in this context is an AA word because the vowel is short. What is worth
mentioning is the verb /jaruhu/. This verb is an AA word and it is mispronounced. It is
the verb / joruh/. The kid wants to turn it a MSA word like /jadohabu/. So, he
mispronounces it.

Again it can be hypothesized that: when the children did not find the
appropriate word in MSA, they would deviate from the standard pronunciation of the
AA word they switched to.

2.2.2. The Interview

Once the researcher had finished the analysis of the recorded data (that had
been transcribed), and had reformulated the hypotheses, she conducted an interview
with the pre-school teacher, that is, the teacher of the sample. By so doing, the
researcher could get an outer view of the phenomenon of switching between MSA and
AA. The researcher conducted the interview by the end of June 2017 . The teacher was
afraid of answering the questions and she thought that she was going to be tested and
evaluated. She asked the researcher to postpone the interview to another day. She even
said that she was afraid of committing errors. Therefore, the researcher did all her best
to explain to her that her answers were not to be judged as being wrong or right, but the
aim was to get her opinion about the switching the children were producing.

The interview’s questions were based on the data obtained from the participant
observation and the analysis of the transcribed extracts. The interview aims at
confirming the already generated research hypotheses:

It is hypothesized that:

» When the children used AA as a ML, they would switch to MSA to show
their interlocutors their knowledge of MSA.

» When the children did not find the appropriate word in MSA, they would
deviate from the standard pronunciation of the AA word they switched to.

» When the children did not find the right word in MSA, intra-word
switching would occur where the system bound morpheme would be from
MSA and the content morpheme would be from AA

The teacher’s answers are not going to be transcribed because the aim from the
interview is to get the teacher’s opinion and not to examine her speech.
1-  Inthe classroom, do you switch the code? And what are the languages you
switch to?

This question is asked to see whether the teacher switches the code in the
classroom or not, what are the languages used in the switching and to know whether
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the teacher is aware of the switching. According to the teacher’s answers, MSA is
used exclusively with the learners of different levels (first, second grades ...). Yet, For
children of pre-school, AA words are accepted. Teachers can switch to AA with their
learners. The use of the learners’ first language in the class was advocated and
investigated by many researchers such as Jingxia (2010) Macoro (1997), Tang (2002),
Stern (1992), and Yao (2011) (as cited in Mouleme et al, 2019).

2- Do you think that code switching is beneficial to children of preparatory
education?

This question is asked in order to see whether the teacher considers CS as
beneficial or detrimental.

The teacher said that from the first moment she started teaching the pre-school
children, there should be CS (and she repeated that twice because she insisted on its the
utility at this level). She added that after some weeks of teaching, the teacher could do
all her bestto make MSA more dominant in the child’s speech.

3- Concerning the ministerial law that the previous Minister of Education was

about to order in 2015, do you think that all primary school teachers were
for or against this law (the law that advised teachers to use AA as a
language of instruction in the class)

This question is asked in order to get the teacher’s point of view about the law that
the previous Minister of Education wanted to order and which encouged the teachers to
use AA in the classroom (teachers of all levels were asked to use AA in class as a
medium of instruction). The teacher replied that this law would help teachers in their
teachings and especially the pre-school teachers. She believed, however, that it would
not be helpful for the teachers of the other grades( first, second,...and so on).

The law was about to be ordered in 2015 by virtue of which the previous Minister
of Education wanted teachers to use AA as a language of instruction. This law was
found a strong disapproval ofintellectuals and even lay people. All social media made
fun of this law ad they believed if that law was applied, it would hinder learning. Thus,
even teachers in the primary school are against this law.

4- In the case of the children’s use AA, they may switch to MSA words

For example:

- When describing “polyclinic’ you have asked: “what is polyclinic?”’

One pupil answered you that it meant a place where we can treat “/maSnatu
maka:n ndawi:w fih/”

-When you had asked themto tell you the story of their illness, one pupil sad that a
doctor examined him ““/qalebni 2atst'abr:b/”

How do you explain the children’s switching in these situations and why?

The aim behind asking this question is to get the teacher’s view concerning the
reasons behind the children’s switching to MSA when using AA as a ML.

According to the teacher, the word /mustaws*af/ ‘polyclinic’is a heavy word
for the child and the word / jathas®/ ‘examine’ is not a heavy word but it is not
frequently used in their everyday communication.

Concerning the learner’s use of the word /et‘t‘abi:b/ instead of /t'abib/, the
teacher believed that this MSA word is used frequently used in the learners’
environment. However, the word /mustawsfaf/ is barely used. The word
/mustaffa:/ is heavy for children.

According to the teacher, in examples such as the following: ‘“/maSnatu
maka:n ndawi:w fih/”, the children understand the situation, but they are not
competent enough in MSA to express themselves adequately. The teacher believes
that when the children use AA and switch to MSA, they do so for words that are
already known for them.

5- How do you explain that some pupils pronounce some words in an odd way
when they switch the code?
For example:
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-In the lesson of the polyclinic, you asked the pupils to tell you the story when they
got ill what he did.
A pupil answered you that he was examined and he took his drug “/tsiSafit wa
Jribt 2eddwa:?/”
-In the lesson about the description of the classroom, one pupil said that the board is
white and the coat is black “/2essabu:ra baidsa:? wa 2elmiStsaf 2ekhal/”

How do you explain the pronunciation of these words?

This question aims at getting the teacher’s opinion about the utterances the
children are producing and about the odd pronunciation of some words. It also aims
to shed some light on the switching that happens at the word level between the system
and the content morphemes.

The teacher answered that the children, in the examples cited above, wanted to
show their interlocutors that they knew MSA. Thus, instead of using /khal/ , the kid
said /2ekhal/. According to the teacher, this indicates that he has a strong personality
and he thinks that he speaks using MSA.

According to the teacher’s explanation of this question, the kids pronounce some
words in a strange way (which is in fact switching at the word level) because they
want to show their mastery of MSA and because they have strong personalities. Again,
the teacher’s explanation did not clarify the switching at the word level. She does not
mention that the child is using MSA system bound morpheme with a content
morpheme , that is, intra-word switching. This can be due to their lack of knowlege
about the phenomenon of CS morphology.

Therefore, the teacher’s justification does not explain that intra-word switching
would occur where the system bound morpheme would be from MSA and the content
morpheme would be from AA

6- What is your opinion about the words children said in the lesson of meat
derivatives and milk derivatives
2ajurt eptsswis  ?elfurmads

This question seeks to get the teacher’s explanation of the intra-word switching
produced by the children.

The researcher introduced the question by recapitulating with the teacher the
lesson of the milk derivates. Then, the researcher listed some examples said by the
children and which contained intra- word switching.

According to the teacher, the child used the word /furmad3s/ . This word, among
others, are generally used in everyday communication their equivalents in MSA are not
known and used in Algerian context. In this case, the word /2elzuban/is difficult to
remember.

Further, the researcher draws the teacher’s attention to the addition of /?a/ to
the Algerian words /?ajurt//?eptsiswis/

The only explanation the teacher provided for the child’s use of /?a/, is that he is
turning an AA word into MSA one by attaching to them/?a/. However, she does not
explain that /?a/ is the definite article /?el/ and the /I/ is to be dropped when the word
starts with a stressed syllable.

Therefore, the teacher’s answers’ show her lack of knowledge to bound/ free and
system/ content morphemes. She does not explain that the switching occurred at the
word level. Thus, the already stated hypothesis is partly confirmed because the teacher
justified the switching just by saying the children were turning AA words into MSA
ones.

7- What do you think about these examples:
- Inthe description of spring: “/2assamfu dafia/”
“/fi: fasSl 2orrabri:§ ?2elzawu 3amr:l 2el?at’fa:l jaruhu lilyaba/”
- In the description of summer: “/fi: fassl 2srrabi:¢ ?23ffamsu mufriqa
2el?2amtfa:ru tusqts/”
The aim behind asking this question is to get the teacher’s opinion about the
switches that contained mispronunciation
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Concerning the description of spring, when the child said “/2assamfu da:fia/”, the
teacher explained this example by saying that the child has a strong personality and he
knows that when the sun shines, his body gets warm. Here, the teacher could not have
any justification or explanation.

When asked about the word /2assamfu/ and its counterpart in MSA /23[[amssu/,
the teacher answered that /sam// is an AA word and almost all Algerians use it as it is.
Another example suggested by the researcher is : “/fi: fassl  2arrabr:§ ?elzawu
samr:l ?2el?atffa:1 jaruhu lilyaba/”. The teacher laughed and then said that this is a
disorganized sentence and the kid is neither going to be blamed nor discouraged and
after some time, he will learn how to express himself in coherent and comprehensive
utterances. The researcher focused on the verb /jaruhu/ and asked for the teacher’s
opinion about this verb.

The teacher believed that at an early stage of learning MSA, the switching is very
common in the children’s speech. The child has used the verb / jaruhu/ because he does
not know its equivalent in MSA.

Thus, the teacher did not mention that the word /jaruhu/ has deviated from its
standard pronunciation /joruh/. The pronunciation of the word sounds as if it were
MSA and like the word //jadohabu/

8- In your opinion; if we allowed the use of code switching between MSA and
AA in the classes of preparatory, how would the level of our children be in
the future?

This question aims at getting the teacher’s view point about the use of diglossic
switching in pre-school classes, and how she would expect the level of education in the
future when applying it. The teacher replied that switching must be especially in the
first months of the school year.

According to the teacher’s point of view, diglossic switching is indispensable
especially in the first months of he pre-school class. During the first months, there
should be switching. Yet, by the end of the year, and especially in the last two months,
the teacher may do all her best to maximize the use of MSA.

Thus, using diglossic switching at this level of education is necessary. This kind of
switching serves as a pedagogical tool for teachers and the learners.

2.3. Discussion of Results

Based on the analysis of the transcribed data obtained from the participant
observation and from the analysis of the teacher’s interview, it has been revealed that:
-When the children do not have the equivalent word in MSA, they might produce an
intra-word switching where the bound system morpheme is from MSA and the content
morpheme is from AA. Yet, the teacher could not provide an explanation to this
switching. She believes that the kid is turning these words into MSA. The teacher did
not talk about the system morphemes and she justified the intra-word switching as the
kid’s intelligence to make AA words sound MSA.
-When the kids talk using AA as a ML, they might show their interlocutors their
mastery of MSA. They do so by inserting words from MSA in AA clauses. The
teacher, however, believed that this diglossic switching is due to the children’s frequent
exposure to these words.
-In some situations, the children might deviate from the standard pronunciation of
certain AA words when they could not find their equivalents in MSA. According to the
teacher, the kids do so because they are intelligent, they have strong personalities and
they think that they are using MSA.
-Thus, the already generated hypothesis in the participant observation could not be
tested in the interview because the teacher has provided her own justification and
explanation of the children’s diglossic switching. From the participant observation, it
has been noticed that the teacher is switching between the two varieties of Arabic.
Further, the kids produce different types of switching: intersentencial, intrasentencial
and even intra-word switching.These types of switching have already been found in a
study conducted by Bassiouney (2009) in which she analysed ‘Friday’s prayers and she
revealed that diglossic switching involved both intrasentential and intrasentential
switching (Sayahi, 2014).
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- It has been noticed that AA is sometimes the ML or the embbeded language . This
result has already been found by Sayhi who referred to Eid (1982, 1988) and stated that
at the clause level, diglossic switching does not happen freely and it is ruled by the
structure of the two varieites. In this study, ML frame has been adopted to explain the
grammar of diglossic switching. In this respect, Sayahi (2014) stated that the analysis
of political discourse(Boussofara-Omar, 2003) and the analysis of other monologues
(Bassiouney, 2006) affirmed the relevance of Myers-Scotton’s (1993, 2002) ML
Framework Model to explain and anticipate the structure of diglossic switching.
-Moreover, the children switch from AA to MSA when they know the word and they
want to show their interlocutorsthat they know MSA. This result contradicts with what
Sayahi (2014)found in her study of the diglossic switching between Tunisian Arabic
and MSA in Iman’s discourse. The imam employs the Tunisian structure and switches
to MSA for lexical items especially nouns because of the lack of some theological
concepts in Tunisian Arabic.

The results also show that diglossic switching happens and results in a deviation from
the standard pronunciation of the AA words aiming at avoiding lexical gap.

-The teacher’s interview, on the other hand, shows the teacher’s insistence on using
diglossic switching in pre-school level and avoiding it in other levels. Moreover, it has
been revealed the frequent use of diglossic switching and how the teacher’s
admissionof the importance of using diglossic switching in the class. The teacher’s
answers showthat the teacher could not provide a scientific justification for the
children’s switching because she had not studied code switching and lacked knowledge
about morphology.

Conclusion

This study aimed at investigating diglossic switching when used by the pre-school
children at Dib Tahar primary school at Elkroub. It is based on an ethnographic
approach. A participant observation hand in hand with recodings and the teacher’s
interview were used in an attempt to answer the already asked questions.

The study shows that diglossic switching is indispensable at this level of education
when used whether by the teacher or the children. It occured frequently in the speech of
children and they switch back and forth between the two varieties of Arabic. Different
types of switching were produced by the kids: intersentential, intrasenttential and intra-
word switching. Moreover, the study led to generate the following hypotheses: (1)
When the children used AA as a ML, they would switch to MSA to show their
interlocutors their knowledge of MSA; (2)when the children did not find the
appropriate word in MSA, they would deviate from the standard pronunciation of the
AA word they switched to; (3) when the children did not find the right word in MSA,
intra-word switching would occur where the system bound morpheme would be from
MSA and the content morpheme would be from AA. These hypotheses need to be
tested in further studies.

The study also revealed that doglossic switching is rule-governed since the ML
and the equivalence constraints were not violated.

Further, according to Ferguson’s diglossia (1959), lectures at schools are typical
context where the High variety is used exclusively. This study challenges Ferguson’s
diglossia and calls for reconsidering the definition of diglossia and the separation of its
domains. That is, diglossic switching omits the boundaries between the domain of
diglossia where the high variety (H) is used in formal situations such as education and
the low variety (L) is used in informal situations. In this case,an overlapping of the use
of two varieties is witnessed.

A new kind of diglossia emerges to be called ‘educational diglossic switching’. It
is a kind of switching that occurs between to two varieties of the same language, in this
case AA and MSA, where the L variety coexists with H in educational situation and
serves for its learning.
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Appendix
The Phonetic Symbols used
Dialectal and Standard Arabic
1 .Vowels
Arabic Vowels IPA symbol
2z u
{_:_:- I
| a:
s u:
& i:
2.Consonants
Arabic IPA Examples examples English
Consonants | Symbol | transcribed equivalent
3 ? 2allah 5y God
< B bab <L door
< T tamer A8 date
& C] Oumma & then
z ds d3a :?a ela come
C H hima :r Db doncky
z X yara dza A Go out
3 D da yala Jdaa enter
3 b dahaba ) go
B R ra dzul da man
J z Zami ;| dae) colleague
o S sukar S sugar
o I Jams s sun
U s s‘ahn Oa plate
o= df d‘araba S pa beat
L ts tfama tSim ablala tomato
L of osarf s,k envelope
¢ S muSalim plaa teacher
¢ y yarb e west
u F Fi:l Jsé elephant
3 Q galam o8 pen
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| K kutub TS books
J L lakum AN yours
N M manzil J e house
O N man Y who
° H huwa 38 he
B) w wa sfala Gass arrive
s J jam fi: () walk

Additional Consonants to be found in Algerian Arabic

Arabic The Example example English

Consonant | Symbol transcribed equivalent
used

S G guda:m plad In front of

- P(loan papa L. dad
words)

- V(loan vista Vs jacket
words)

- r rah g go

- ts tsofrub Qi drink

3.Diphthongs

Arabic IPA examples Arabic English

sounds Symbols words equivalent

S Aj bajt k] House

55 Aw fawb o3 dress

Notes

[1] -In literature, the word Code switching appears in three forms in writing. It is
occasionally (2015 <“=~i&)written as one word, with a hyphen, and in other cases as two
detached words. Historically speaking, the transfer from two words to hyphenated
words to a one word mirrors the integration and acceptableness of the concept
(Gardner-chloros, 2009). The one-word form is used henceforward.

[2] -Bound morphemes are morphemes that cannot stand alone on their own.

[3] - MSA but not Algerian Arabic parts have been written on bold so that the switches
can be easily distinguished. The English translation has been italyzed.

[4] -Intra-word switching has been introduced by Myers-Scotton (1997) to mean the
switching that occurs within the word (Bassiouney, 2009, p. 38)

[5] -Benlaksira (2019) mentioned that the denti-alveolar affricative phoneme /ts /
replaces unvoiced dental Arabic /t/ < in CD. The following example reveals that: the
word /tuffa:h/ (apple)is pronounced in AD /tsfah/

[6] - /r/ has a rolling feature and which is slightly different from MSA /r/ like in the
following example /ras/ ( in MSA IV /ra?/) which means head . This /1/ is viewed by
Marcais as an ‘articulatory disease’ (Benlaksira, 2019, p. 39)

[7] -This is a phonological rule in MSA known as & _«dll g 4pweddl JI
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